	Story Telling Rubric[footnoteRef:1] [1:  I welcome the use of this document by anyone who thinks it would be helpful.  Since it is a work in progress, I would appreciate feedback on the document once you have used it.  My email is bburk@albanylaw.edu.] 




	
Teacher Name: Professor Burke 


Student Name:     ________________________________________ 






	CATEGORY 
	Proficient
	Competent
	Emerging
	Unprofessional

	Preparation 

Example:
	Before telling the story the student independently conducted a client centered interview, engaged in focused fact investigation, thoroughly reviewed the case file, developed an understanding of the relevant legal issues, identified the interests and background of the audience, and identified clear measurable goals for telling the story.
	Before telling the story the student, with minimal assistance, conducted a client centered interview, engaged in focused fact investigation, thoroughly reviewed the case file, developed an understanding of the relevant legal issues, identified the interests and background of the audience, and identified clear measurable goals for telling the story.
	Before telling the story the student required significant assistance to conduct a client centered interview, engage in focused fact investigation, thoroughly review the case file, develop an understanding of the relevant legal issues, identify the interests and background of the audience, and identify clear measurable goals for telling the story.
	 Before telling the story the student did not conduct a client centered interview, engage in focused fact investigation, thoroughly review the case file, develop an understanding of the relevant legal issues, identify the interests and background of the audience, and identify clear measurable goals for telling the story

	
Theme
Example:
	The student independently developed a compelling theme for the story and utilized that theme consistently throughout representation (i.e. fact investigation, persuasive letters, closing argument, etc.)
	The student, with minimal assistance, developed a compelling theme for the story and utilized that theme consistently throughout representation (i.e. fact investigation, persuasive letters, closing argument, etc.)
	The student required significant assistance to develop a compelling theme for the story and utilized that theme consistently throughout representation (i.e. fact investigation, persuasive letters, closing argument, etc.)
	The student failed to develop a compelling theme for the story and utilized that theme consistently throughout representation (i.e. fact investigation, persuasive letters, closing argument, etc.)

	
Imagery 
Example:
	In telling the story the student made excellent use of appropriate imagery which was consistent with the client’s voice, matched to the unique audience and consistent with the uncontested facts.
	In telling the story the student made good use of appropriate imagery which was consistent with the client’s voice, matched to the unique audience and consistent with the uncontested facts.
	In telling the story the student made limited use of appropriate imagery which was consistent with the client’s voice, matched to the unique audience and consistent with the uncontested facts.
	In telling the story the student made no use of appropriate imagery which was consistent with the client’s voice, matched to the unique audience and consistent with the uncontested facts.

	Evaluation of Facts
Example:
	The student independently demonstrated that s/he had evaluated the facts for relevance, inconsistencies, possible alternative inferences, reliability and persuasiveness.
	The student with minimal assistance demonstrated that s/he had evaluated the facts for relevance, inconsistencies, possible alternative inferences, reliability and persuasiveness
	The student required significant assistance to evaluated the facts for relevance, inconsistencies, possible alternative inferences, reliability and persuasiveness
	The student did not demonstrate that s/he had evaluated the facts for relevance, inconsistencies, possible alternative inferences, reliability and persuasiveness

	Tone
Example:
	In telling the story the student independently makes appropriate choices regarding tone after considering the goals in telling the story, the client’s interests and the unique audience.
	In telling the story the student needed minimal assistance to make appropriate choices regarding tone and consider the goals in telling the story, the client’s interests and the unique audience.
	In telling the story the student needed significant assistance to make appropriate choices regarding tone and consider the goals in telling the story, the client’s interests and the unique audience.
	In telling the story the student did not make appropriate choices regarding tone and consider the goals in telling the story, the client’s interests and the unique audience.

	Legal Sufficiency
Example:
	In telling the story the student independently included the facts necessary to insure that all of the required legal elements were addressed with the strongest evidence possible.
	In telling the story the student, with minimal assistance, included the facts necessary to insure that all of the required legal elements were addressed with the strongest evidence possible.
	In telling the story the student, with significant assistance, included the facts necessary to insure that all of the required legal elements were addressed with the strongest evidence possible.
	In telling the story the student did not include the facts necessary to insure that all of the required legal elements were addressed with the strongest evidence possible.

	Chronology
Example:
	The student independently developed a reliable chronology for the case and utilized same chronology when telling the story.
	The student, with minimal assistance developed a reliable chronology for the case and utilized same chronology when telling the story.
	The student, with significant assistance, developed a reliable chronology for the case and utilized same chronology when telling the story.
	The student did not develop a reliable chronology for the case and/or  utilize same chronology when telling the story.

	Detail 
Example:
	The student independently identified an appropriate level of detail to make the story understandable and persuasive.
	The student, with limited assistance, identified an appropriate level of detail to make the story understandable and persuasive.
	The student, with significant assistance, identified an appropriate level of detail to make the story understandable and persuasive
	The student did not identify an appropriate level of detail to make the story understandable and persuasive

	Language
Example:
	The student independently selected language that was clear and concise.  
	The student, with limited assistance, selected language that was clear and concise.  
	The student, with significant assistance, selected language that was clear and concise.  
	The student did not, select language that was clear and concise.  

	Setting and Senses
Example:




	The student independently used setting and language that appealed to the senses to make the story more persuasive.
	The student, with limited assistance, used setting and language that appealed to the senses to make the story more persuasive.
	The student, with significant assistance, used setting and language that appealed to the senses to make the story more persuasive.
	The student did not y use setting and language that appealed to the senses to make the story more persuasive.

	Format
Example:
	The student independently demonstrated the ability to choose an appropriate format for the telling of the story taking into account the client’s interests, the purpose for the telling and legal requirements.
	The student, with limited assistance, demonstrated the ability to choose an appropriate format for the telling of the story taking into account the client’s interests, the purpose for the telling and legal requirements.
	The student, with significant assistance, demonstrated the ability to choose an appropriate format for the telling of the story taking into account the client’s interests, the purpose for the telling and legal requirements.
	The student did not demonstrate the ability to choose an appropriate format for the telling of the story taking into account the client’s interests, the purpose for the telling and legal requirements.

	Brevity 
Example:
	The student independently demonstrated the ability to tell the client’s story briefly without sacrificing the persuasiveness or completeness of the story.
	The student, with limited assistance, demonstrated the ability to tell the client’s story briefly without sacrificing the persuasiveness or completeness of the story.
	The student, with significant assistance, demonstrated the ability to tell the client’s story briefly without sacrificing the persuasiveness or completeness of the story.
	The student did not demonstrate the ability to tell the client’s story briefly without sacrificing the persuasiveness or completeness of the story.

	Defined Purpose
Example:
	The student independently demonstrated the ability to persuasively incorporate the purpose of the story in a manner that takes into account the unique audience, limited time frame, goals in telling the story and clear communication.
	The student, with minimal assistance, demonstrated the ability to persuasively incorporate the purpose of the story in a manner that takes into account the unique audience, limited time frame, goals in telling the story and clear communication.
	The student, with significant assistance, demonstrated the ability to persuasively incorporate the purpose of the story in a manner that takes into account the unique audience, limited time frame, goals in telling the story and clear communication.
	The student did not demonstrate the ability to persuasively incorporate the purpose of the story in a manner that takes into account the unique audience, limited time frame, goals in telling the story and clear communication.

	
The Ask
Example:
	The student independently demonstrated the ability to ask for the desired outcome in an appropriate manner when telling the client’s story.
	The student, with minimal assistance, demonstrated the ability to ask for the desired outcome in an appropriate manner when telling the client’s story.
	The student, with significant assistance, demonstrated the ability to ask for the desired outcome in an appropriate manner when telling the client’s story.
	The student did not demonstrate the ability to ask for the desired outcome in an appropriate manner when telling the client’s story.



This rubric is based on the following resources:
(1)  Albany Law School Law Clinic and Justice Center’s Grading Criteria; 
(2) Essential Lawyering Skills Interviewing, Counseling, negotiation, and persuasive fact Analysis 3rd edition, Krieger, Stefan, Neumann, Richard, Wolters Klwer Law & Business;
(3) Clinical Legal Education A Textbook for Law School Clinical Programs, Chavkin, David, LexisNexis;
(4) 

Evaluation of the student is based on the following stages of professional development:

Proficient Professional - The student in this category exhibits the following:
· Strong professional judgment.
· Outstanding interpersonal skills.
· Works independently and collaboratively depending on the needs of the case, project, or presentation.
· Resourcefulness in using professional teachings and readings in a creative manner, including the ability to modify the materials to suit the task.
· Utilization of a holistic, client-centered approach to problem-solving different aspects of a case.
· Consistently reflects on tasks and interactions with clients, supervisors, clinic colleagues, courts, etc. in a thoughtful manner that encompasses integration of the complex nature/different facet(s) of the problems present. 
· Awareness of experiential and information deficits, which is shown by recognizing when sufficient experience or information is lacking to fully understand a problem, and then taking steps to identify resources and actions needed to fill the gap of knowledge. 
· Ability to spot issues of a legal and a non-legal nature without prompting by supervisor.
· Strong understanding and consistent adherence to the ethical rules that apply to the case.  
· Consideration of the economic, social, ethical, and emotional issues that impact the case rather than sticking to a purely legal approach.
· Strong reflective and corrective skills that are evident in verbal interactions with supervisors, clients, and clinic colleagues, as well as in written work products, such as reflective journals and papers.
· Efficiently uses case reviews, by working with peers and/or supervisors, in a collaborative manner, to see the case as a whole and to identify possible solutions.
· Strong leadership skills by regularly assisting, in a supportive and productive manner, fellow students in a way that achieves a greater understanding of the situation(s) presented. 
· Effectively allocates time, effort and other resources necessary to carry out tasks in a timely and professional manner.  
· Adheres to firm’s office procedures and engages in reliable file management.  
Competent Professional - The student in this category exhibits the following:
· Good professional judgment.
· Strong interpersonal skills, with only occasional prompting.
· Strives to work well independently and collaboratively, but may need assistance in identifying the most appropriate means to get a particular job done. 
·  Resourcefulness in using professional teachings and readings in a creative manner, including the ability to modify the materials to suit the task; however, input by the professor is occasionally necessary to clarify objectives and tasks.
· Strives to utilize a holistic, client-centered approach to problem-solving different aspects of a case, but may occasionally need some assistance to be successful. 
· Some ability to actively reflect on tasks and interactions with clients, supervisors, clinic colleagues, courts, etc. while striving to encompass integration of the complex nature/different facet(s) of the problem(s) present.  
· With minimal assistance, student is able to identify when sufficient experience or information is lacking to fully understand a problem, and then takes steps to identify resources and actions needed to fill the gap of knowledge.
· Ability to spot issues of a legal and a non-legal nature with minimal prompting by supervisor.
· With minimal prompting by professor, shows an understanding of and adherence to the ethical rules that apply to the case.
· With minimal prompting, is  able to identify and consider the economic, social, ethical, and emotional issues that impact the case rather than sticking to a purely legal approach.
· With prompting, presents good reflective and corrective skills in verbal interactions with supervisors, clients, and clinic colleagues, as well as in written work products, such as reflective journals and papers.
· Strives to use case reviews, by working with peers and/or supervisors, in a collaborative manner, to see the case as a whole and to identify possible solutions.
· Demonstrates good leadership skills by assisting, in a supportive and productive manner, fellow students in a way that achieves a greater understanding of the situation(s) presented.
· Only occasionally miscalculates the time, effort and other resources necessary to carry out tasks in a timely and professional manner.   
· With minimal prompting, adheres to firm’s office procedures and engages in reliable file management
Emerging Professional:  The student in this category exhibits the following:
· Emerging professional judgment with dependence on assistance to complete many tasks.
· Good interpersonal skills, but needs assistance in recognizing appropriate professional demeanor.
· Strives to work well independently and collaboratively, but needs assistance in identifying the most appropriate means to get a particular job done. 
· With assistance, will attempt to use professional teachings and readings to guide casework, and will attempt to recognize needed modifications to suit the task.
· Strives to utilize a holistic, client-centered approach to problem-solving different aspects of a case, and shows good judgment in regularly seeking the assistance necessary to be successful. 
· Ability to actively reflect on tasks and interactions with clients, supervisors, clinic colleagues, courts, etc. while striving to encompass the integration of the complex nature/different facet(s) of the problem(s) present.  
· With assistance, able to identify when sufficient experience or information is lacking to fully understand a problem, and then shows good judgment in regularly seeking assistance to identify resources and actions needed to fill the gap of knowledge.
· Ability to spot issues of a legal and a non-legal nature with some prompting by supervisor.
· Understanding of the ethical rules and showing good judgment in seeking out assistance to figure out how to adhere to the rules that apply to the case.
· Good judgment in seeking out assistance to identify, and consider, the economic, social, ethical, and emotional issues that impact the case and shows desire to avoid sticking to a purely legal approach.
· Reflective and corrective skills in verbal interactions with supervisors, clients, and clinic colleagues, as well as in written work products, such as reflective journals and papers.
· Active participation in case reviews; responds positively to feedback from others when having difficulty seeing the case as a whole and/or identifying possible solutions.
· Strives to assist fellow students to achieve a greater understanding of the situation(s) presented.
· Frequently miscalculates the time, effort and other resources necessary to carry out tasks in a timely and professional manner.   
· Seeks support from faculty and staff to ensure adherence to firm’s office procedures and to engage in reliable file management.
Unprofessional: The student in this category: 
· Does not display professional judgment and an inability to complete all tasks assigned despite the ongoing need to do so.
· Displays inappropriate interpersonal skills.
· Demonstrates lack of awareness of his/her substantial difficulty with working independently and/or collaboratively.
· Lacks awareness of the value of utilizing a holistic, client-centered approach. 
· Does not demonstrate the ability to actively reflect on tasks and interactions with clients, supervisors, clinic colleagues, courts, etc.
· Does not demonstrate an understanding of when (s)he lacks experience or information needed to understand a problem, and does not seek assistance to identify resources and actions needed to fill the gap of knowledge.
· Does not demonstrate the ability to spot issues of a legal and a non-legal nature with prompting by supervisor.
· Does not demonstrate an understanding of the ethical rules, and does not seek assistance to determine how to apply the rules to the case.
· Sticks to a purely legal approach when working on cases without considering  the economic, social, ethical, and emotional issues that impact the case.
· Does not demonstrate reflective and corrective skills in verbal interactions with supervisors, clients, and clinic colleagues, as well as in written work products, such as reflective journals and papers.
· Does not actively participate in case reviews, or participates in a disrespectful manner.   
· Does not assist fellow students when appropriate.
· Regularly miscalculates the time, effort and other resources necessary to carry out tasks in a timely and professional manner.   
· Does not adhere to firms office procedures and/or engage in reliable file management.



